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ABSTRACT

This study investigates the integration of career development with social-emotional learning (SEL) in secondary
schools of Enugu State, Nigeria. The study aims to determine how linking career guidance with SEL competencies
enhances students’ self-awareness, goal-setting, decision-making, and interpersonal effectiveness. A descriptive
survey research design was adopted, involving 600 students and 60 teachers from six Mission secondary schools in
Enugu State. A structured questionnaire titled Career and Social-Emotional Learning Integration Scale (CSELIS)
was used for data collection. The mean was employed as the main statistical tool for analysing responses, with a
criterion mean of 2.50 used for decision-making. Results revealed that integrating career development into SEL
significantly improves students’ motivation, self-management, and readiness for future careers. The study
recommends embedding SEL-based career education into school curricula and training teachers on holistic
guidance approaches.
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INTRODUCTION

Education in the 21st century is no longer limited to imparting academic knowledge; it increasingly emphasizes
the development of the whole child. Students must acquire not only cognitive skills but also social-emotional
competencies and career readiness skills to succeed in complex, dynamic social and occupational environments.
Social-emotional learning (SEL) and career development are two crucial aspects of holistic education that can help
students navigate both personal and professional challenges [17. SEL provides learners with the capacity to
manage emotions, establish positive relationships, make responsible decisions, and demonstrate empathy, while
career development equips them with the knowledge, skills, and self-awareness necessary for making informed
educational and occupational choices [27. Integrating these two frameworks within Mission secondary schools
provide a promising approach to preparing students in Enugu State for meaningful participation in society and the
labour market [37].

Career development refers to the lifelong process through which individuals explore their interests, abilities, and
values to make informed decisions regarding education, work, and personal growth [17]. Traditionally, career
guidance in Nigerian schools has been implemented through guidance counselling units, which often operate in
isolation from broader educational curricula. While students receive periodic counselling sessions and career talks,
these interventions rarely address the broader social-emotional competencies that underpin effective decision-
making, self-regulation, and interpersonal relationships. In Mission secondary schools in Enugu State, students
are exposed to both opportunities and pressures arising from rapid urbanization, technology, and increasing
competition for higher education and employment. These pressures can impact their emotional well-being,
academic performance, and career preparedness if not addressed holistically.

Social-emotional learning, as defined by the Collaborative for Academic, Social, and Emotional Learning [27,
encompasses five core competencies: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. SEL is associated with a wide range of positive outcomes, including improved
academic achievement, enhanced motivation, reduced behavioural problems, and better mental health [37. In the
context of career development, SEL provides students with critical tools for navigating uncertainty, managing
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stress, and making thoughtful decisions regarding future educational and occupational paths. For instance, self-
awareness allows students to understand their strengths and interests, which guides career exploration; self-
management promotes goal setting and persistence, and relationship skills enhance networking and professional
interactions.

Hence, this study is anchored on two main theories:

1. Super’s Career Development Theory (1957): This theory posits that career development is a lifelong process
involving self-concept formation and role exploration.

2. Bandura’s Social Learning Theory (1977): This theory emphasizes the influence of observation, modelling, and
self-efficacy in learning.

By integrating both perspectives, this study assumes that students’ exposure to self-emotional learning enhances
self-efficacy and decision-making, which in turn supports career maturity and adaptability.

Despite the potential benefits, the integration of career development and social-emotional learning remains limited
in Enugu State’s mission secondary schools. Many schools lack structured programs that systematically link
students’ emotional and social competencies with career exploration and decision-making. Guidance counsellors
and teachers are often trained to focus on one area in isolation, and limited resources hinder the implementation of
comprehensive programs. As a result, students may complete secondary school academically prepared but
emotionally unprepared to make informed career choices or cope with workplace and social challenges. The 21st-
century learner faces increasing challenges in adapting to dynamic career environments and complex social
realities. Schools are expected not only to equip students with academic knowledge but also to prepare them with
social-emotional competencies and career management skills necessary for lifelong success.

In Enugu State, mission secondary schools serve students from diverse social and economic backgrounds who
must navigate both personal and occupational uncertainties. Many students exhibit low career awareness, poor
emotional regulation, and limited resilience, which affect their academic achievement and future choices.

Career development focuses on self-exploration, goal-setting, and decision-making about one’s occupational path.
Social-emotional learning (SEL), as defined by the Collaborative for Academic, Social, and Emotional Learning
[27], comprises five core competencies — self-awareness, self-management, social awareness, relationship skills,
and responsible decision-making. Integrating these frameworks can help students align their personal growth with
future aspirations.

However, in most Nigerian schools, career guidance and SEL are treated separately, often delivered through
occasional counselling sessions or extracurricular programs. There is a need to systematically examine how
integrating both elements can foster holistic development and career readiness among students of mission
secondary schools of Enugu State.

Purpose of the Study

The main purpose of this study is to evaluate the integration of career development with social-emotional learning
in mission secondary schools of Enugu State. Specifically, the study seeks to:

1. Determine the extent to which career development is integrated into social-emotional learning activities in
mission secondary schools in Enugu State.

2. Assess the perceived effects of integration of career development and social emotional learning on students’ self-
awareness, interpersonal relationships, and decision-making skills of mission secondary school students in Enugu
State.

3. Identify the challenges affecting effective integration of career development with social emotional learning in
mission secondary schools in Enugu State.

4. Determine the extent of the strategies for strengthening the integration of career development with social
emotional learning in mission secondary schools in Enugu State.

Research Questions

1. To what extent is career development integrated with social-emotional learning in mission secondary schools in
Enugu State?

2. To what extent does the integration of career development with social-emotional learning affect students’
behaviour, motivation, and emotional competence in mission secondary schools in Enugu State?

3. To what extent are the major confronting challenges affect the integration of career development with social
emotional learning in mission secondary schools in Enugu State?

4. To what extent do the strategies enhance the effective implementation of career development and social
emotional learning integration in mission secondary schools in Enugu State?

Hypotheses

The following hypotheses were formulated and tested at 0.05 level of significance:

1. Hi: There is no significant difference in the mean ratings of teachers and students on the extent of integration
between career development and social-emotional learning in mission secondary schools in Enugu State.



2. Ha: There is a significant relationship between the integration of career development and improvement in
students’ social-emotional competencies in mission secondary schools in Enugu State.

3. Hs: The mean scores on students’ career readiness and self-management will be higher among schools with
structured SEL programs than those without.

Methodology

The study employed a descriptive survey design to collect data on perceptions, practices, and outcomes related to
the integration of career development and self-emotional learning. A survey research design is one in which a
group of people or items considered to be a representative of the entire group is studied [47]. The finding of such
survey research can be generalized to the whole group.

This study is carried out in Mission Secondary Schools in Enugu State). Enugu State, located in the southeastern
region of Nigeria, was created in 1991 and is widely recognized as a centre of education, culture, and religion in
the country. The state is divided into several education zones namely Enugu, Nsukka, Awgu, Agbani, Udi, and
Obollo-Afor and has a strong presence of both public and mission-owned educational institutions.

Mission secondary schools in Enugu State are schools established and managed by Christian religious
organizations, particularly the Catholic, Anglican, and Methodist missions, among others, though our focus in
only on the mission secondary schools belonging to the Catholic Diocese of Enugu. These schools were among the
earliest formal educational institutions in the region, founded by missionaries before and after Nigeria's
independence. Their establishment was primarily aimed at promoting moral upbringing, academic excellence, and
the holistic development of young people in line with Christian values.

Following the government’s takeover of mission schools in the 1970s and their later return to the original owners
in the early 2000s, many mission schools in Enugu State have regained their influence as centres of moral and
intellectual formation. These schools emphasize not only cognitive development but also character building,
discipline, and spiritual growth. Consequently, mission schools provide a suitable environment for exploring the
integration of career development and social-emotional learning (SEL), both of which align with their holistic
educational philosophy.

Most mission secondary schools in Enugu State are located within both urban and rural communities, making
them accessible to students from diverse socio-economic backgrounds. They are known for maintaining a high
standard of education, effective discipline, and strong guidance and counselling programmes compared to many
public schools. However, despite these strengths, there is still a need to strengthen the integration of career
development programmes with social-emotional learning to better prepare students for the challenges of modern
life and work.

The selection of mission secondary schools of the Catholic Diocese of Enugu in Enugu State as the focus of this
study is therefore significant. These schools offer a unique setting where moral instruction, emotional intelligence,
and career guidance can be effectively harmonized. Examining how social-emotional learning is integrated into
career development within this context will provide valuable insights into improving student readiness for career
choices and responsible citizenship, while also reinforcing the missions’ goal of nurturing balanced individuals
intellectually, morally, socially, and spiritually.

The major participants will include senior secondary students (particularly those in SS1-SS3), guidance
counsellors, teachers, and school administrators who are directly involved in career guidance and student support
services. Thus, a multistage sampling technique selected 600 students and 60 teachers, from six Mission secondary
schools owned by the Catholic Diocese of Enugu, were selected for this study through proportional stratifies
random sampling technique. The instrument for data collection is a self-structured questionnaire developed by the
researcher and validated by three experts, one in measurements and evaluation and two from in the department of
Guidance and Counselling. A researcher-developed questionnaire titled Career and Social-Emotional Learning
Integration Scale (CSELIS) was used. It contained two sections. Namely; Section A and Section B. Section A
contains the Bio-data of the respondents while the Section B contains the questionnaire for the research work.
Items were rated on a 4-point Likert scale (Strongly Agree = 4, Agree = 3, Disagree = 2, Strongly Disagree = 1).
The instrument was validated by three experts in education and guidance and counselling. The reliability
coefficient using Cronbach’s alpha was 0.86, indicating high internal consistency. Data were collected by trained
research assistants under the supervision of the researcher. Participants completed the questionnaire during school
hours, and confidentiality was assured. Data were analysed using mean (x) and standard deviation (SD) to answer
the research questions. A criterion mean of 2.50 served as the benchmark for decision-making:

Mean = 2.50 = Accepted (High extent/Agreement)

Mean < 2.50 = Rejected (Low extent/Disagreement)

Inferential statistics (t-test) were used to test hypotheses 1-3 at the 0.05 level.



RESULTS

Table 1: Mean Perception Scores on the Extent of Integration of Career Development with SEL

Standard
S/N Questionnaire Items Mean Deviation Interpretation
(SD)
Career guidance is included in . .
9 5
1 students' SEL curriculum 3.00 0.95 High Integration
Teachers regularly incorporate
2 SEL in career development 2.98 0.97 High Integration
lessons
H < S!
3 SChO(.)l programs link students . 2.97 0.96 High Integration
emotional skills to career planning
Grand Mean 2.98 0.96 High Integration|

Note: The high mean and low SD indicate a strong consensus among respondents that integration is occurring to
a high extent.



Table 2: Mean Perception Scores on the Effect of Integration on Students

. . Standard .
S/N Questionnaire Items Mean Deviation (SD) Interpretation
. ,
" Inte.gra'gon improves students 3.06 0.93 High Effect
motivation to learn
Students demonstrate better
5 emotional regulation due to 3.01 0.97 High Effect
integration
s Integrat'}on positively inﬂgences 3.02 0.96 High Effect
students' classroom behaviour
Grand Mean 3.03 0.95 High Effect

Note: The high mean and low SD confirm a strong, consistent perception that the integration has a highly positive

effect on students.
Table 3: Mean Perception Scores on Challenges Affecting Integration

Standard

S/N Questionnaire Items Mean Deviation Interpretation
(SD)

. Lack of trained teachers in SEL .07 0.94 High Challenge

and career guidance

g Insufficient t.lme in s§hool 308 0.95
schedule for integration

High Challenge

Lack of resources and support

. 3.04 0.95
materials

High Challenge




Standard
S/N Questionnaire Items Mean Deviation Interpretation
(SD)
Grand Mean 3.06 0.94 High Challenge

Note: The high mean and low SD show that respondents are in strong agreement that these are major challenges.
Table 4: Mean Perception Scores on Strategies for Effective Implementation

Standard
S/N Questionnaire Items Mean Deviation Interpretation
(SD)
Providing regular teacher training . .
10 on SEL and career guidance 3.03 0.94 Highly Effective
11 .Includmg bEL—career integration 2.85 104 Effective
in school policy
12 Prox'1s1og of adequate teaching 3.02 0.95 Highly Effective
and learning resources
Highly
Grand Mean 2.97 0.98 Effective

Note: The high mean and moderately low SD indicate strong agreement that these strategies are effective.




Hypothesis Table and Discussion
Table 5: Summary of Hypothesis Testing

Hypothesis Statement Statistical Test p-value Decision Conclusion
There is no
Zli%fzﬁflirelt Teachers and
between the students have
mean ratings of Independent t- . S{gnlﬁcantly
Ho p <0.05 Rejected different
teachers and test S
students on the perceptions of
extent of the level of
integration of CD Integration.
and SEL.
There is no
51gn1.hcant. Teachers and
relationship
between the sFudgnts have
H integration of CD t-test < 0.05 Rejected zlli%ingimly
” and SEL and the ‘ p=o J .
improvement in perceptions of
students' social- jche lev el’ of
emotional integration.
competencies.
There is no
significant Students in
difference in schools with
career readiness structured SEL
and self- programs report
Hos management i:iep endent t- p < 0.05 Rejected significantly
between students higher career
in schools with readiness and
and without self-
structured SEL management.
programs.

Note: CD = Career Development; SEL = Social-Emotional Learning.

DISCUSSION OF HYPOTHESES

The testing of the hypotheses provides robust statistical evidence supporting the core premises of this study.

The rejection of the first null hypothesis (Hoi) indicates that teachers and students perceive the level of integration
between career development (CD) and social-emotional learning (SEL) differently. This discrepancy is a critical
finding, as it suggests a potential implementation gap where educators may believe they are integrating these
domains more effectively than the students experience. This aligns with the identified challenge of "lack of trained
teachers," underscoring the need for professional development that is not only skill-based but also focused on
student-centered implementation and perception.

The rejection of the second hypothesis (Hoz) confirms the study's central thesis: the integration of CD and SEL is
not merely a theoretical ideal but is practically and significantly related to positive student outcomes. The
statistical evidence shows that where integration is more pronounced, students exhibit marked improvements in
key social-emotional competencies such as self-awareness, self-management, and relationship skills. This finding
strongly supports the theoretical framework, particularly Bandura’s Social Learning Theory (1977), by
demonstrating that a supportive, SEL-oriented environment enhances the self-efficacy and observational learning
necessary for both personal and career development.

Finally, the rejection of the third hypothesis (Hos) offers the most direct evidence for the efficacy of structured
programs. It moves beyond correlation to show a comparative advantage: students in schools with formal,
structured SEL programs report significantly higher levels of career readiness and self-management than those in
schools without such programs. This finding is in line with Super’s Career Development Theory (1957), as a
structured SEL environment provides the consistent context necessary for the ongoing development of self-




concept and career maturity. It powerfully validates the study’s recommendation for moving from ad-hoc
initiatives to systematically embedded, well-resourced programs within the school curriculum.
In summary, the hypothesis tests collectively affirm that the integration of CD and SEL is both perceived as
impactful and is statistically linked to tangible benefits, with structured implementation being a key differentiator
for student success.
CONCLUSION
Career development and social-emotional learning (SEL) are strategically aligned to maximize their respective
benefits for secondary students. Given the urban context of Enugu, the interdependence of academic, vocational,
and emotional competencies is particularly salient. The Framework for 21st Century Learning articulates a
comprehensive view of education that explicitly incorporates both SEL and career development, among other
competencies pursued in schools [57.
A European Commission report similarly notes the increasing importance of emotional and social competencies for
career success. SEL fosters students” awareness of their own and others” emotions, and helps them set and pursue
both educational and career goals.
Early models of career choice emphasised a rational process involving self-analysis and exploration of alternative
options, based on the premise that students must first understand themselves before making career-related
decisions. Lower-level abilities, including performance in STEM subjects, can impede students’ progression to
higher qualifications; seamless integration of courses facilitating both academic and vocational routes have been
proposed for the promotion of equity. The Singapore System integrates core curriculum and vocational subjects
from age 15; other systems promoting STREAM fields nevertheless face challenges in aspiration, motivation, and
engagement. The links between SEL and career development are broadly recognised. Senior secondary students
with effective SEL skills are better equipped to pursue academic and career plans, gain insights into workplace
capabilities, and appreciate the relevance of education for future careers [67].
Urban schools in Enugu implement a national curriculum developed and periodically revised by the Federal
Ministry of Education. Senior secondary schools generally feature three-hour classes allocated to subjects
including biology, chemistry, economics, English literature, mathematics, music, and physics. In Enugu State, a
formative investigation confirmed that pre-service secondary school teachers possess insufficient awareness of
SEL, despite policy stipulations and expectations of integration with other subjects. Local student needs and
capabilities remain inadequately addressed; the focus on formal curricula, examinations, and instruction exceeds
that observed in comparable urban contexts in Oyo and Imo States. Enugu was among the first ten states in
Nigeria to adopt the National Career Guidance Policy, and a well-defined curriculum integrating SEL into the
general studies programme has been piloted. Specific policy enactment, operability, and enforcement challenges
curtail progress
The integration of career development and social-emotional learning in urban secondary schools of Enugu State
enhances students’ holistic development. The study found that SEL competencies such as self-awareness, social
awareness, and responsible decision-making contribute significantly to students’ career planning and life goals
77
Using the mean as a statistical tool provided a clear understanding of general trends in perception and
performance, affirming that integrated guidance models promote personal growth and future readiness.
RECOMMENDATIONS
1. Policy Integration: The Enugu State Ministry of Education should adopt a curriculum framework that explicitly
links SEL with career guidance.
2. Teacher Training: Professional development workshops should train teachers and counsellors on delivering
integrated SEL and career modules.
3. Resource Development: Schools should develop materials, mentoring programs, and digital tools supporting
SEL-career connections.
4. Monitoring and Evaluation: Regular assessments using mean ratings and other descriptive statistics should
track program effectiveness.
5. Collaboration: Partnerships with parents, industries, and NGOs can reinforce real-world career exposure within
SEL initiatives.
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